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Early Years Allianc®raft response to the DfE consultation on Early Years FoundaBitage Reforms

DfE is seeking responsiesm the early years sector on its proposed reforms to the Eéelyrs
Foundation Stage. The consultation is open until Bdnuary 2020. Submissions can be made on line via

www.education.gov.uk/onsultations Emailsubmissions can be made via

evyfs.consultation@education.gov.uk

Submissions by post should be sent to
EYFS consultation

Early Years and Schools Group
Department for Education

2"d Floor, Sanctuary Buildings

Great Smith Street

London, SW1P 3BT

The Early Years Alliance’s draft respaiosthe proposed changes to the Educational Programmes, Early

Learning Goals and other elements of the EYFS is outlined below.

Q6. Please give usyour viewsonwhether the adivities described in each of the propcsed
educational programme summaries support children’slearningand development throughout the
EYFS Please provide your view below, being spedfic about which educational programmethis applies

to where appropriate.

The Early &ars Alliance welcomes the opportunity to contribute to the consultation on the revised EYFS.
This response is informed by comments received from our 14,000 members across England via local and
national meetings and online webinars and forums. The Alliance has also been actively engaged with a

coalition of 12 early years organisations and stakeholders which produced:

a) academic research which found no evidence to support extensive changes tatbetdtarly

Years Foundation Stage (EYFS) framev@gktémber 201pand;
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an approactwould undermine the very essence, values and principles on which the EYFS is based.

This concern is reinforced by the fact that the educational progranimaes been separated into each

learning and development area. Whtlee consultation document states that “
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programmecould exclude those children who are prerbal (note ouprevious commentgbout the

EYFS covering age$)0and those who may never acquire speech

There is alsmo mentionof support for bilingual/EA&s outlined in the current EYFS para 1.7
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Literacy

The current educational programme neatly outlines that the aim in the early ye@rdgsite’ children’s
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‘Children’s enjoyment and curiosity about number, shape, space and measures should be fostered
through their interactions with people and the world around them. Developing a strong grounding
in number and spatial reasoning is essential for all children to develop life-long confidence and
competence in mathematics. Children should be able to count confidently, developing deep
understanding of numbers to 10, the relationships between them and the patterns therein,
through the use of a range of manipulatives. Children should begin to make comparisons about

size, length, weight, capacity and time. They should engage in construction and pattern-making
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Q7. Please give usyour views on whether the propcsed B Gsare clear, specific and easy to

understand. Please provide your views below, being specific about which B Gsthey apply to where
appropriate.

A stated aim of the EYFS review is to make the ELGs clearer, more specific and easier for teachers to make

accurate judgementddowever, t is the Alliance’s view that the proposed changes will fail to achieve this

We areconcerned that in revising the @sentation of the goals into a series of bullet point statements,

DfE will inadvertently promote a ‘tieox’ approach to EYFSP assessment. Reception teachers who



e early
i 3 vears
. -.é' > dllior ge

Listening, attention and understanding

Understanding develops earliestynung childrerthrough reading facial expressions and narbal
communicationBuilding on this underpinning knowledgshildrenlink sound meanings to
communication-thisis the basis for language developmenénfoving‘understanding’ as a separate goal
shows a lack of appreciation of this essential skill. As such, we believe thatdbestanding ELG should
be retained as aeparategoal within the Prime Areas rather than being transformed into

‘comprehension’ withirthe literacy ELG.

In addition, he final bullet point under this EL-&'Hold conversation when engaged in bacid-forth
exchanges—is not clear, and is likely to cause unnecessary confusigurdatitioners as it is difficult to
perceive ofa conversabn that is not a baclandforth exchangeWe recommend either revising this

point to make its intention clear, or reconsidering if it is worth including at all.

Speaking

The requirement for children to make use of ‘recently introduced vocabulary’ is likely to be bataun

to practitioners and difficult for EYFSP assessors to evidence

While the current ELG states: ‘children express themselves effectively showing awareness of listeners’

needs’, he proposed
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development in this area.

We disagee with the decision to tryo bring together elements from threexisting EL&into one
(managingself). This ELG fails to articulate the appropriate expectations of children by ags Glearly

as the current ones for setionfidence and managing fixegs,

As outlined abovewe also believe that health and elements of basic hygipeesonal needs and healthy

food choices should be included as part of gig/sicaldevelopmentELGather than here.

The inclusion of ‘work’ within thedaldingrelationshps ELG is unhelpfat, br children aged , play is

work so this term is either tautological @ran interpretation for young children that is inappropriate.

Physicadevelopment

Theremovalof health andself-caremeans this ELG focuses solely on fine and gross motor skills. This is a
limited and limiting consideration of young childreptsysical development.sfone of the prime areas of
learning and developmenthe focus neds to be broader than acquisition ofuscle development and

control.
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discrete ELG under communication andgaage.
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current ELG was vague. Howeuee proposed ELBullet points on a range of topics faits capture the
current requirement that children reflect upon and are sensitive to differences in the world, cultures, and

peoples around them.

The repeated references to ‘what is read in class’ in these statemensseisiling a message to teachers
that their focus should be on acquisition of content and knowledge, rather thanéixperience and

reflection.

Expressivarts and design

In this area of learning, the value of process over prodygarticularly important. However, as with the
other ELGghe reduction of holistic narrative into bullet pointsiderminesthe creative and expressive
aspectf learning outlined by the currerLGs anturns theminto amere series of functions to be

undertaken.

We are particularlylisappoinedthat ‘exploring’ materials and media has been replabgthe removal

of using

11
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The stated aims of the EYFS review include the desire to strengthen literacy and numeracy outcomes to
ensure all children have a good grasp of these areas of learning in preparation for year 1. However, th
Coalitionanalysisconcluded that tle latest evidencalid not support the proposed changes to the literacy

areas of learning. It found

“The wider reviews of evidence, such as The 100 Review (Pascal, Bertram et al., 2017), and the DfE
Review (Pascal et al, 2017) support the case that children need to acquire basic phonology, syntax,
and vocabulary as a fundamental basis in the process of becoming literate. Promoting higher
order literacy skills before the child has secure development in oral language will lead to
problems for these children.” (Dockrell et al, 2010; Payler et al, 2017; Pascal, Bertram et al, 2017;
Pascal et al, 2018).

“The evidence indicates that literacy learning should be a key element in the EYFS from birth, but
that it is fundamentally linked to language development and relies on the secure development

of language skills and understanding.” (op.cit., p22, emphasis added).”

Similarly for mathematicsthe research indicates that whifge-

12
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The key points identified by the research are as follows

“When educational attainment through primary school and beyond are prioritised as goals for the
Foundation years, securing good child outcomes which are identified under Characteristics of
Effective Learning, Communication and Language Development, Personal, Social and Emotional

Development and Physical Development should be prioritised.

“Focusing too soon on Literacy outcomes during the Foundation years may be detrimental to the
longer-term attainment of those children who are not yet secure in oral Language outcomes,
including an understanding of how language works in the wider social and cultural context.”. (op
cit. p28).

Q9. What are your views on removingthe LA statutory element of EYFSP moderation? Please provide

your views below.

The Alliance does not support the removal of the statutory element of EYFSP moderation.
Moderation of any assessment carried out by a range of assessors is vital to secure integrity and
standardisation. For the process of moderation to be a suc@tesseds to be adequately resourcead

all involved suitably and regularly trained.

Q10 What are your views on whether removingthe LA statutory element of the EYFSP moderation will

helpto reducetea
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Q11 What alternativesto LA statutory moderation do you think could help to ensure consistency of
EYFSPjudgementsacross the H.Gs?Please provide your v

14



e early
£ Byears
\J giiionge

e SUIANGE

- R

asessment process should control for this.

The full draft of the EYFS should be informed and reviewed by SEND experts to avoid any unintended

exclusion of particular groups of children

15



